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1. Name of Property

historic name __Atmstead T. Johnson High School

other names/site numper __A.T. Johnson High School VIR File No, 96-113

2. Location

street & number _0.2 miles NW of the intersection of Va.Rt. 3 and Va. Re. 202 N¥Anot for publfication
city or town Montross £ vicinity

state _Virginia code VA county Westmoreland code 193 zip code 22520

3. State/Federal Agency Centification

_ request for determination of aligibility meets the documentation standards for registering properties in the National Register of
Historic Places and meets the procedural and professional requirements set forth in 36 CFR Part 60. In my opinign, the groparty
2%, meets | does not meet the National Register criteria. | recommend that this property be considered significant

O nationally [ statewide iocally. [0 see continuation sheet for additional commtents.}
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State of Federal agency and bureau
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State or Federal agency and bureau

4. National Park Service Certification
{ hereby certify that the property is: Signature of the Keeper Date of Action

Lo entered in the National Register.
L See continuation sheet,
i determined eligibie far the
Natonal Register
— See continuation sheet.
—_ determined not eligible for the
National Register.
. removed from the Naticnal
Regisier.
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Armstead T, Johnsor High Scheol

Name of Property

Westmmoreiand County, Virzinia
County and State

5. Classification

Ownership of Property Category of Property

{Check as many boxes as apply) (Check only one box)
CJ private A building(s)
X public-ocal 2 district
U public-State J site

3 structure
 object

TJ public-Federal

Name of related multiple property listing
{Enter "N/A" if property is not part of a multipte property listing.}

N/A

Number of Resources within Property
{Do not include previousiy fisted resources in the count.)

Contributing Noncontributing
3 2 buiidings
0 0 sites
0 0
structures
0 0 objects
3 2 Total

Number of contributing resources previously listed '
in the National Register

0

6. Function or Use

Historic Functions
(Enter categeries from instructions)

FDUCATION:  School

Current Functions
(Enter categories from instructions)

EDUCATION:  School

7. Description

Architectural Classification
(Enter categories from instructions)

[ATE 19th AND 20th CENTURY REVIVALS: Colonial Revival

Narrative Description

Materials
(Enter categories from instructions)

foundation ___Brick

walls Brick
roof Metal
other

(Describe the historic and current condition ot the property on one or more continuation sheets.)



Armstead T. Johnson Hich Schoel
Name of Propery

Westmoreland County, Virginia

County and State

8. Statement of Significance

Applicable National Register Criteria
{Mark "'x" in one or more boxes for the critenia qualifying the property
tor National Regrster listing.)

X" A Property is associated with events that have made
a significant contribution to the broad patterns of
our history.

_ B Property is associated with the lives of persons
significant in our past.

— C Propenty embodies the distinctive characteristics
of a type. period, or method of construction or
represents the work of a master, or possesses
high artistic values, or represents a significant and
distinguishabte entity whose components lack
individual distinction.

D Property has yieldea. or is likely to yield,
information important in prehistory or history.

Criteria Considerations
(Mark "x" in alt the boxes that apply )

Property is:

_ A owned by a religious institution or used for
refigious purposes.

— B removed from its original location.

— C a birthplace or grave.

— D a cemetery.

_- E a reconstructed building, object. or structure.
— F a commemorative property.

— G less than 50 years of age or achieved significance
within the past 50 years.

Narrative Statement of Significance

{Explain the significance of the property on one or more conlinuaticn sheets.)

Areas of Significance
{Enter categonies from nstructions)

EDUCATTON

Period of Significance

1937-1948

Significant Dates
1937

Significant Person
(Compiete f Critenon B is marked above)

N/A

Cultural Affiliation
N/A

Architect/Buiider
Architect unknown/Builder: C,E. Nuchals, Ravmond

Dowling

9. Major Bibliographical References

Bibliography

(Cite the books, articies, and other sources used in preparing this form on one or more continuation sheets.)

Previous documentation on file (NPS):

_ preliminary determination of individual listing (36
CFR 67) has been requested
_ previously listed in the National Register
: previously determined eligible by the National
Register
_ designated a National Historic Landmark
— recorded by Historic American Buildings Survey
#
recorded by Historic American Engineering
Record #

Primary location of additional data:

X State Historic Preservation Office
_ Other State agency

i Federal agency

—_ Local government

_ University

— Other

Name of repository:




T jgh School Westmoreland County, Virginia

Name ot Property . County and State

10. Geographical Data

Acreage of Property _approximatelv 4 acres

UTM References
(Place additionat UTM references on a continuation shaeet.)

clusl 13l43l7, 10! l4.211.507.1.0) NI e
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L_ See connnuation sheet

Verbal Boundary Description
{Describe the boundaries of the property on a continuation sheet.)

Boundary Justification
{Exprain why the boundaries were selected on a continuation sheet.)

11. Form Prepared By

name/title Betty Bird

organization __ Bettv Bird & Associates ' date December 1, 1997

street & number 2607 24th Street, W, Suite 3 telephone _202-588-9033; 202-388-9059 (fax)
city or town Washington, D.C. state __ VA zip code 20008

Additional Documentation .

Submit the following items with the completea form:
Continuation Sheets
Maps
A USGS map (7.5 or 15 minute series) indicating the property’s location.
A Sketch map for historic districts and properties having large acreage or numerous resources.
Photographs
Representative black and white photographs of the property.

Additional items
{Check with the SHPO or FPO for any additional items)

Property Qwner
(Compilete this item at the reguest of SHPO or FFQ)

name Westmoreland County School Board, c/o Dr. larrv E. Hixon, Superintendent of Schools
street & number _Route 2 telephone _804-493-8018
city or town Montross state _Virginia zip code _22520

Paperwork Reduction Act Statement: This information is being coilected for applications to the National Register of Historic Places to nominzte
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SUMMARY DESCRIPTION

The principal structure on the A.T. Johnson High School property consists of the original one-story colonial revival
brick building (1937), connected by a hyphen to a much larger one-story non-contributing addition constructed ca.
1964. The original U-shaped school building, which faces southwest, is distinguished by a central, gabled entry.
The building is detailed in Flemish stretcher bond. While interior partitions have been added, the original plan and
finishes of the building are largely intact. Other structures are located behind the original building to the northeast.
Contributing structures on the property include the one-story, frame Industrial Arts Building and the one-story,
frame Home Economics Cottage. There is also a concrete block cafeteria building, which does not contribute to the
significance of the resource. (Portable classrooms situated northeast of the ca. 1964 addition have not been
included in the building count for this resource.) Despite alterations, the original school house, Home Economics
Cottage, and Industrial Arts Building retain sufficient integrity to contribute to the significance of the A.T. Johnson
School.

F

DESCRIPTION

The Armstead T. Johnson High School consists of five structures situated on a four acre property on the north side
of Route 3. The original one-story colonial revival brick building (1937) and its much larger, one-story addition
(ca. 1964) face southwest onto Route 3, east of the town of Montross. A parking lot on the south occupies the
remaining frontage along the road. The Home Economics Cottage and the Industrial Arts Building are situated
immediately to the rear of the 1937 school building. A tennis court, basketball court, and baseball field occupy the
rear of the property to the northeast. The 1937 school building is surrounded by neatly trimmed box foundation
plantings that are shown on ca. 1950s photographs of the school. Similar foundation planting is found around the
Home Economics Cottage. The ailee of maple trees along Route 3 appears to have been planted after the
construction of the ca. 1964 addition. With the exception of the southwestern edge of the property, which lies on
Route 3, the property is surrounded by woodland.

The A.T. Johnson High School, constructed in 1937, is a one-story, brick building with a U-shaped footprint. The
building faces southwest. The building rests on a brick watertable and is surmounted by a hipped roof of standing-
seam metal. The front facade of the building is a tripartite composition comprised of wings flanking a projecting
gabled central pavilion. The central pavilion showcases the primary entrance to the building, which is recessed
within a pedimented surround and flanked by single windows. The pattern of window openings in the wings
reinforces the overall symmetry of the front facade. Each wing features a tripartite window flanked by single
windows. The uniform fenestration of 6-over-6 sash extends to the entablature in a manner typical of educational
buildings of the period.

The rear (northeast) facade of the building is also treated in a symmetrical manner. The central portion of the rear
facade is recessed behind the two wings. Each wing has a covered entrance surmounted by a projecting hipped roof
supported by wood brackets. The recessed central portion is lit by a tripartite window flanked by single windows.
The side (northwest and southeast) facades are asymmetrical and were originally detailed with five windows
grouped within a single opening. This configuration remains at the rear of the center of the southeast facade.
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STATEMENT OF SIGNIFICANCE

The Armstead T. Johnson High School, constructed in 1937, was among the first purpose-built high schools for
African Americans on the Northern Neck of Virginia. The A.T. Johnson School is a good example of rural schools
built in accordance with State Board of Education plans and the most intact example of an early 20th century rural
high school in Westmoreland County, Virginia. The A.T. Johnson School meets National Register Criterion A
because it embodies the important role educational facilities played for African Americans during the era of
segregation and shows how progressive reforms affecting rural education shifted meaning for African Americans.

NARRATIVE HISTORY

The A.T. Johnson High School serves as an excellent example of how compiex internal and external forces
combined to produce an important institution housed within a particular building. While the A.T. Johnson School
relates to themes like rural education in Virginia, progressive reforms in state education, and the local history of
Westmoreland County, segregation and racial bias alter their meaning for the African American community. More
importantly, the building type and the building itself assume a meaning and function that differs significantly from
similar buildings serving the white community.

As a building type, African American schools typically serve as a locus for the community. Like churches, they
serve a variety of public purposes that extend beyond those provided by the same building type in the dominant
white community. Especiaily in rural areas, public schools were often the only government facility provided for
African Americans prior to the Civil Rights Act of 1966. Because African Americans were excluded from stores,
theaters, auditoriums, and meeting rooms, churches, schools, and fraternal halls provided the only venues for
public assembly and community expression. Schools embody particularly rich meaning since education was viewed
as the foundation for racial betterment. Beyond their significance as facilities, school buildings possess added
meaning as the physical representation of community and a community's support for its childrer. Throughout the
period of bondage and segregation, African Americans have adopted survival strategies that revolve around
collective aspirations and efforts expressed through the extended African American family and clubs and community
institutions like churches and schools.! Schools not only provided a means of socialization and education, but
functioned as a vehicle for developing the emotional fortitude and core of self assurance required to survive in a
segregated society.2

'Thomas Battle, now curator at Howard University's Moorland-Spingarm Collection, and others have written extensively about
the importance of community-based institutions as a revision to historiography that portrays African Americans as
passive victims. ‘

IBetty Bird & Associates, “The Thematic Study of African American Architects and Builders in Washington, D.C." contains 20
osal interviews with successful African American architects and builders ranging in age from 65 to 94. Interview
questions asked what led individuals to enter a difficult profession and, more importantly, what enabled them to
persist. Although these people were raised throughout the United States, virtually every person interviewed credited
teachers and principals in their segregated high schools for their success. All spoke of teachers who insisted on their
best effort and of being pushed to achieve beyond their own preconceived limits. This educational strategy instilled an
important core belief in students’ ability to achieve that would counteract messages of inferiority permeating the
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The community's emotional investment in A.T. Johnson High School can be seen in the concluding paragraphs in
Inez Seldon Johnson's history of African American education in Westmoreland County:

Only if you were a citizen of Westmoreland County who had known the acute need for a high
school, only if you were a parent who had to skimp and plan to send your children to the city for
them to attain a high school diploma, only if you were a member of the delegations who made the
annual trips to the school board in quest of this elusive school, only if you were a colored citizen of
Westmoreland County could you appreciate the joy and pride that welled up in their hearts when
that school was completed.

No student would dare mark a wall. No one, no matter how brash, would throw a stone or trample
a shrub. No school has ever been loved more!3

Several themes form the backdrop for understanding the context for the A.T. Johnson High School. A.T. Johnson
High School must be viewed within the overall context of segregated public education in Virginia and
Westmoreland County. Progressive movements for rural education, which stressed the role the school played as an
institution serving varied needs of the entire community, dovetailed with the expanded role educational facilities
played for African Americans. While A.T. Johnson High School incorporated progressive reforms that were put in
piace in the 1920s and 1930s, its genesis reveals the impact of segregation on rural and educational reforms.

Public Education in_Virginia

Until the late 19th century, public education in Virginia was established at the discretion of county governments and
designed to serve indigent whites. Despite Thomas Jefferson's attempts to establish a public educational system for
the Commonwealth, the 1796 enabling act left the establishment of public elementary schools up to individual
county governments. Legislation establishing the Literary Fund in 1810, an act creating the forerunner of the State
Board of Education in 1811, and 1818 legislation establishing county school commissioners, created the foundation
of public education in Virginia. Public education was for whites only; the Revised Virginia Code of 1819 provided
penalties for anyone teaching African Americans to read.* The legislation was predicated on the assumption that
public education was for "poor children" and that public education for these children should extend only through
the primary school level. In 1861 the Literary Fund, which had been used to supplement county funding for
education, was diverted to military use and Virginia's public schools were closed until 1871.

The 1869 Underwood Constitution required that the Commonwealth establish free public schools. While the
Ruffner Act of 1870 provided for the education of African Americans, it also mandated segregation. "White and

dominant society. As Bernice Carter Hill (Class of 1937) wrote in a letter to the A.T. Johnson Alumni Association
(attached), "I think that my early years in Virginia at A.T. Johnson High School gave me the discipl[ine] for a decent
life and to raise my children well."

3Walter Briscoe Norris, Ir. Westmoreland County, Virginia, 1653-1983, p. 587.

43.L. Blair Buck, The Development of Public Schools in Virginia, 1607-1952, p. 73.
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colored persons shall not be taught in the same schools, but in separate schools, under the same general regulations
as to management, usefulness, and efficiency."S Emphasis was still placed on elementary education; for the most
part, secondary education remained a private function, especially in rural areas. While state legislation made
attendance compuisory only for children age 8 through 12, counties could elect to ignore this provision of the law.
In 1919 Virginia and North Carolina had the narrowest age range for compulsory education in the nation.’
Education was not effectively compulsory in Virginia until 1922.7

The Commonwealth of Virginia became increasingly involved in encouraging school construction and
modernization in the early 20th century. In 1906 Virginia passed the Mann High School Act, the first legisiation to
establish a system of public high schools. Loan funds created by the 1906 Williams Building Act for elementary
schools, the 1908 Strode Act, and a 1916 act quadrupled the value of Virginia's schools between 1910 and 1923.3

As the state’s financial involvement in school construction grew, their supervision and control over construction
also increased. Virginia even established a plan service to insure that facilities met their standards. The 1906
Williams Building Act required that the state approve plans for school construction or renovation. By 1911 the
Department of Public Instruction provided free model plans and specifications for sixteen designs. By 1920 this
service had evolved into the Division of School Buildings, which not only provided both standardized and
customized plans and specifications to communities building schools, but would also supervise construction, The
State plans translated the educational reforms informed by progressive educational philosophy into facilities that
could be constructed throughout Virginia.? The centralized administration of the Division of School Buildings
provided the ideal conduit for Depression-era Public Works Administration funds, which could be used to pay from
30-45% of the costs of school construction. The availability of federal funds encouraged many local communities
to undertake building programs, like the one that resulted in A.T. Johnson High School, in the 1930s.10

Rural Education in Virginia

While much of the history of public education in Virginia was determined by the rural character of the state,
national concerns for rural reform played an important role in the evolution of the educational system and standards
for rural educational facilities in the 20th century. Rural education presented a special dilemma for reformers.
Distances and the need for labor on family farms were powerful disincentives to education. Further, the state
tradition of requiring localities to fund buildings and equipment placed an enormous burden on poorer, rural
counties establishing a single system, much less the dual system required by racial segregation. Northern

SRuffner Act as quoted in Norris, p. 511.

SBuck, p. 361. Buck concludes that Virginia's refusal to pass enforceable compulsory education laws was a reaction to black
education.

"William Allen Link, A Hard Countrv and a Lonely Place: Schooling, Socierv, and Reform in Rural Virginia, 1870-1920, p.
137.

8Ann McCleary, National Register Nomination, Public Schools in Augusta County, Virginia, p. 7-6.

National Register Nomination, Public Schools in Augusta County, Virginia. p. 7-6. Buck, pp. 347-351. Buck writes that the
Division of School Buildings, "furnished practically all plans for school buildings in rural communities and small
towns and for a number of cities™ (p. 348),

0Byck, p. 349.
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industrialists who recognized that their vision of the New South depended on a literate workforce, devoted
increasing attention to educational philanthropy, which reinforced ideais and standards championed by reformers
within the state.

In 1908, President Theodore Roosevelt appointed the Country Life Commission to examine problems in rural
America that had been exacerbated by large-scale migration to urban areas in the late 19th century. Among the
Commission’s findings was that the poor quality of educational opportunity created major problems in rural life.
As a solution, the Commission advocated federal assistance to rural schools. This analysis dovetailed with concerns
of progressive reformers and led to Virginia's State Board of Education assuming more authority and control over
local schools and lessening the influence of local trustees and residents.!!

The reformers advocated consolidation of one-room rural schools and envisioned rural schools as agents for
socialization and civic betterment that would overcome the isolation of rural life. The schools would provide a
locus of community for adults as well as children, countering the centrifugal force of life on individual farmsteads.
In addition to providing a center for more diversified learning, rural schools would provide a facility that would
encourage the formation of clubs and other collective enterprises for both children and adults. A diverse
curriculum including home economics, industrial arts, and agricultural programs would serve as a form of uplift.
fitting individuals for modern community life. The results of this reform movement can be seen in both federal and
state legisiation. In 1908 the state established programs in agriculture and home economics at ten agricultural high
schools throughout the state. The federal Smith-Hughes Act of 1917 and the 1929 George Reed Act provided
impetus for introducing vocational education at the secondary and post-secondary level reinforcing the addition of
agriculture and home economics to the curriculum. '

Publi¢ Education in Westmoreland County

Public education in Westmoreland County was for whites only until after the Civil War. In the early 19th century,
Westmoreland County, like many other counties, declined to establish public schools.'? The first known School
Commissioners’ report from Westmoreland County dates to 1822 and indicates that only slightly over half of the
176 eligible poor white children were enrolled.!® Those who could afford it attended private schools sponsored by
church parishes and private academies. The state chartered Westmoreland County's Washington Academy, near
QOak Grove, in 1834. While legislation extended public education to all white children in 1846, the Westmoreland
County system continued to serve only impoverished white children. 4

In 1869 Westmoreland County public schools reopened after the Civil War enrolling 800 students in 20 schools
during the 1870-1871 session.!S Attendance at the seven African American schools averaged 231. The five
African American private schools in the county counted 120 pupils. The county superintendent reported that, “the

National Register Nomination, Public Schools in Augusta County, Virginia, p. 8-3.
2Norris, p. 507.
I3Norris, p. 508.
'4Norns, p. S11.
SNorris, p. 515.
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prejudice against the schools is passing away."!' Total attendance for both African Americans and whites
represented only 30% of the school age population. For the remainder of the 19th century attendance never
exceeded 50%.!7 Nevertheless, the growth of public elementary schools in the county led to an increased demand
for education that can be seen in the spate of private post-elementary academies in Westmoreland County founded
toward the end of the 19th century.!?

In 1908 the white citizens of Westmoreland County held a mass meeting to organize a School Improvement League
and by 1912 had four high schools, all for whites.!® Washington-Lee Agricultural High School in Montross was
not founded until 1911. As with other schools funded as agricultural institutions, the state required that at least
25% of all instruction be vocational. 2 The establishment of school bus service, the essential requirement for
school consolidation, began in Westmoreland County in 1925.2!

Westmoreland County's African American families organized along similar lines but took longer to achieve their
goals. In 1910 Westmoreland's African American citizens formed school leagues to provide financial support for
their schools. School leagues held socials, dinners, and fairs to raise funds to operate their schools. . When the
leagues consolidated to form a county-wide league, it raised $1893.02 tor the proposed high school.2?

Major disparities still existed between the white and African American system, not the least of which was the
absence of public education for African Americans beyond the elementary school level through the 1930s. In
Westmoreland County during the 1920s, African Amerjcan students attended school only seven to eight months of
the year compared to eight to nine months for white students. African American teachers were paid approximately
$20 less per month than white teachers possessing similar qualifications.??

The Politics and Funding of African American Education and Rural Reform in Virginia

From state funding to compulsory attendance to universal access, many of the shortcomings of Virginia's public
school system can be attributed to the reluctance to use public funds to educate African Americans. Indeed, the
price of State Superintendent Ruffner's educational reforms was the establishment of a segregated system that was
beyond the funding capabilities of poorer counties and an essentially poor state. It is no surprise that African
Americans were essentially shut out of rural reforms in education until 1910,

{Norris, p. 578.

"Norris, p. 515.

18These academies included Home School for Boys (1885), Randolph Institute (1891), the Cottage Home School (1893), the
Potomac School (no date), and Wirtland Seminary (1894). (Norris, pp. 512-515)

¥Norris, p. 516.

WLink, p. 162. While boys typically studied farming, girls were trained in home economics.

2UNorris, p. 584.

LNorris, p. 584.

BNomis, p. 585.

23Link, p. 173.
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The disparity between white and African American education can easily be seen in funding. In 1917-1918, the
median cost of instruction for white students was $13, for African Americans $4. In 1930-31 the average costs
were $31.82 for whites and $13.72 for African Americans. That same year annual salaries for white teachers
ranged from $500 to $1,052.2% Annual salaries in 1930-31 for African Americans ranged from $422 to $552.%6 In
1920 all but three Virginia counties could boast high schools for whites; only 16 counties had African American
high schools. Over 22,000 rural white Virginians attended high school in 1920, only 297 rural African Americans
did.?’

While there was virtually no political support for educating African Americans beyond the elementary school level.
the need for sufficient African American teachers to staff elementary schools led to introduction of high schoo!
education in the guise of teacher training.?® Beginning in 1914 "county training schools,” financed by northern
philanthropy, became the first public African American high schools in rural areas. The county training schools
were charged with implementing industrial education, especially home economics and agricuiture. Academic
subjects were to be limited to those required to provide a normal school education for potential teachers.?

Much of the statewide impetus for African American education came trom nosthern philanthropic foundations.
While their purposes and funding overlapped, in Virginia these foundations carved out particular areas of interest
and coordinated their efforts for concrete results. The John F. Slater Fund, established as philanthropy specifically
for African Americans in 1882, provided money for county training schools. The General Education Board.
established by John D. Rockefeller in 1902, provided for state supervision. In 1910 the Peabody Fund appropriated
funds for a State Supervisor of Negro Schools in Virginia. The Anna T. Jeanes Fund or Negro Rural School Fund.
Inc., established in 1907, provided salaries for county supervising teachers who would devote themselves to .
educational improvement.’® The Jeanes supervisors, many of whom were educated at Hampton Institute, were
directed to introduce industrial education and home economics as a means of preparing students for a productive life
and as a form of rural uplift. The Rosenwald Fund, founded in 1913, provided additional funds for African
American schoals based on a formula that matched local fund-raising.3!

In 1909, Negro leaders at Hampton Institute and Virginia Normal and T.C. Walker, an attorney in Gloucester
County, founded the Negro Organization Society (NOS). Because of the importance of churches and fraternal
organizations within the African American community, the NOS became an umbrella organization for statewide
African American reform utilizing these institutions as a vehicle for its activities. The group paralieled the
functions of the Cooperative Education Association and worked with the Jeanes Supervisors to improve African

3Buck, pp. 227-228.

%Buck, p. 230.

¢7Link, p. 189,

28The demand for African American teachers was so great that it could not be met by Hampton Institute and Virginia Normal
School alone. (Link, p. 190)

¢ ink, pp. 189-191.

30The Slater Fund and Jeanes Fund merged in 1937,

31The Rosenwald Fund ceased funding school construction in 1932.
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American education.’? The Virginia Branch of the National Congress of Colored Parents and Teachers was
founded in 1926.33 :

Through the efforts of the General Education Board and the Slater Fund, by 1916 Virginia had five county training
schaols in Alleghany, Caroline, Notioway, Roanoke and York.?* By the 1917-1918 session, the Jeanes supervisors
were working in 50 counties, supervising almost 70% of the 2308 African American teachers in the state. Thers
were only 17 African American high schools outside of urban areas; only four of these schools offered a four year
curriculum.  Six of these schools were considered county training schools. By 1930-31 there were 58 county
training schools and 60 Jeanes supervisors serving 57 counties.33

The Anna T_Jeanes Fund

The Jeanes Fund was particularly important to A, T. Johnson School and other schools in rural areas in Virginia.
Anna T. Jeanes (1822-1907) was a Philadelphia Quaker who donated over $1 million "for the purpose of assisting
in the Southern United States community, country, and rural schools for the great class of Negroes to whom the
small rural and community schools are alone available."®¢ In 1905, Jackson Davis, school superintendent for
Henrico County, and Virginia Randolph, the county's first Jeanes teacher, pioneered the practice of the Jeanes
teacher supervising industrial education in all the small, rural African American schools in a county. James Hardy
Dillard, a Virginia native and the director of the Jeanes fund, was so impressed by her year end report that he
printed 1000 copies and distributed them to county superintendents throughout the south.

The influence of the Jeanes teachers extended beyond the mandate of promoting industrial education. As Dillard
wrote,

No cut-and-dried rules were laid down. The supervising teacher was to introduce and supervise
simple forms of industrial work, but beyond this she was free to follow out any line of
neighborhood improvement which might open up, or for which she might feel some special fitness.
The point was to get a good teacher and let her do the rest. Some excelled in home visiting, some
in raising money, some in forming clubs, some in health work, some in promoting gardens. It was
always something good and something to be done.3?

32Buck, p. 206; pp. 308-379 and Link, pp. 192-194.

33Buck, p. 380.

34Buck, p. 205.

33Buck, pp. 228-229.

38Benjamin Brawley, Dr. Dillard of the Jeanes Fund, pp. 55-57.
3Brawley, pp. 59-60.
























